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CHAPTER I 



PROGRAM DKSCRIPriOy 
The 1979-\980 school year is in the fifth year of a five-year 
program in Bilingual Educationy funded under Title VII of E.S.E.A. 
Coinmunity School Dl3trict 30 is the only district in New York City 
offering services to Greeks and Hispanics, including Greek curri- 
culum development, as well as Italian curriculTim daveloptneat under 
a Title Vn grants 

District 30 *s bilingual program has set as its goal the edu- 
cation of students who do not npeak English, keeping in mind their 
indlTidual needs and the strengths they bring Into the school. 
Their dominance in^ Spanish and Greek is seen as a strength which 
will be utilized to help the students beco"ie literate, educated, 
contributing members of society. 

The aim of the program is to have the students become literate 
and educated in br^^ic curriculum areas, while learning English as 
a Second language* 

The Title 7TI program is designed to Involve content in- 
struction in the dominant languages (Spanish and Gre^), as well as 
English as a Second Language component. In addition, resource 
teachers offer training in language and methodology to the regular 
school staff. This is accoTi.plished through the utilization of re- 
« source teachers who are bilingual and who are trained in the tech- 
niques of education for non-English speaking students. In schools 
where this program is operational for Greek -speaking students, cur- 

. - 1 e. 



rlottlun raaterialB - v methodologies are initiated by the two bi- 
lingual Greek Curriculum Specialists and the Gr<*k bilingual resource 
teacher. The Spanish curriculum materials arc initiated by the 
Director of Bilingual Education^ 

CKAFT^ 2 
EVALUATIQf^ FINDINGS 

Tj^ evaluator visited each of the four Title FTT schools four^ 
times duririg the school year. During these visits he obeerv«a the 
instructional program, interviewed all of the bilingual resource 
teachers and bilingual teachers, and talked with the principals and/or 
assistant principals about the programs. The evaluator also visited 
the district office several times to discuss the program* s operations 
With staff "ipfembers and the Project Director, as well as to attend 
tifo training sessions for program personnel, and a meeting of the Bi- 
lingual Advisory Council. The equation study was conducted smootlilz 
and according to plan with full cooperation from all ^those in the 
schools and the district office* 

BVALUATOR'5 TTET-r OF THE PROGRAy IM OPERATTON 

The avaluator was most favorably i^ipressed with the snooth opera- 
tion of the program in each schoolj especially in view of some personnel 
shifts • Teachers were> found to be working hamoniousl/ and efficiently 
toward attaining the over-all objective of the students becoming literate 
Md~ed'ucated^ in basic currTculun areas , wolle learning Englis h as a 
Second Language as well as strengthening their dominant language. At the 
time of the final visit, the quality and experi-snce of the staff ob^- - 
served and interviewed was very good, and the leadership and support 
provided by District 30 Bilingual staff excellent. Tb-i narrative which 



^Ollowr is a combjuia+.lon of observations, intervlws, and a review of 
tho materials which were collected and studied* The zlarrative will 
also elaborate on staff responsibilities and' relationships. The re- 
sponsibilities outlined in the Job descriptions of the Bilingual Dis- 
trict Office Cdrrlculum Specialists are: 

Assessing existing bilingual and ESL materials 

Examining and ordering specialised materials for Oreek/Itallan 
bilingual and TESL programs 

r , 

Developing curriculiaii and teaching materials for Qreek/ltalian 
bilingual education programs 

Conducting workshops and training sessions for District bilingual 
and TESL staff 

Offering In-eeirTlce courses in Greek, Itallanj and Spanish for Dis- 
trict staff 

Collecting and collating data on student English language ability 
within the District 

Bstabllshing and malntaliiing extensive' District Office library for 
Greek, Italian, Spanish and E materials 

Assisting Supervisor of Bilingual Education in the operation of 
the Dlstrtct«s Bilingual and TESL programs 

Interpreting and translating for principals, teachers and parents, 
and advisory council meetings 

The AlUowing is an elaboration on the curriculum development 
aspect of the office staff during the 1979-1980 school year* The Greek 
Curriculum Specialists hove developed and piloted in the District's 
Greek bilingual programs curriculum guides in Science, arranged accord* 
ing to the topics Plants and Animals., Sound, and_¥eather«_ The Curriculum 
Guide on Sound Includes topics such as sound around us, how sounds are 
made, travel, and are recorded. The Plants and Animals Guide covers 
such topics as plants and animals in our neighborhood, plants and animals 
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in oar classroom, and getting nev plants. The Guide on Plants and 
Animals has been reedlted taking into consideration feedback infor- 
mation from ttaB teachers • The Curriculum Guides dealing with the 
weather corer such topics as atmosphere and changes in the weather, 
obsex%ring and measuring w ither changes, weather and climates from 
season to season, weather ?^om da/ to day, the weather from place to 
place. These Science Quldes include materials to be covered in the 
elementary school grades, individual lesson plans for teachers, 
laboratory experiments, evaluative activities, <lefinition3, and a 
billngual^lossary of the scientific terms used in each grade md 
topic. 

As a companion to this Science curriculum they have developed a 
test booklet with .various tests on the differient Science topics for 
the early grades. Completed also is a Qreek dictionary with pictures 
of people, animals, storybook characters, words that tell what we do, 
things, parts of tfe body^ places, words that help and niwibers. It 
also includes a bilingual index. 

The Social Studies lessons that were started in the previous years 
are being expanded this year to l:.'3lude units on contributions of Oreek- 
Americans tor elementary school students. The Consumer Education units, 
which were started three years ago, were expanded into a Consumer Ed- 
ucation booklet -which acts as a guide to the Greek bilingual teachers 
in making their own lesson plans on Consumer Rducation. Consumer Ed- 
ucation series was aired on the Greek Radio Pfogram during the 1979- 
I9S0 School Tear, servicing the Greek speaking parents of t.he community. 
The series was pr^f^s^ed by the Greek Curriculum Specialists and by a 



Greek bilingual teacher* Some of the topics covered were: Buying 
famiture} Large and small appliances; Purchasing clothing; Buyl-^ti 
a house J Savings accounts; Budgeting money for future Investments 
and Conserving energy* Copies of the tapes and scripts are available* 
In addition each topic vaa developed into a major unit* The Consumer 
Education !)hlt9 wre piloted in Sietrict 8Choc\8 and during each year 
vere updated and revised taking into consideration the teachers* re* 
conMndations • 

Cassette recordings narrated in Greek and accompanied by film- 
strip and text in Greek were also made vlth topics culturally rele- 
vant to Qreek students, such as Ancient Oreek Oods and Heroes, as 
well as Oods and Qoddesses of the Qreeks« They also devsloped a 
unit on the influence of Ancient Qreek -culture in the oo^itemporary 
world and a unit including lesson plans on Oreek Independence Day« 

Besides the Curriculum Guides mentioned above, the Greek Curri- 
culum Specialists have developed and piloted in the District schools 
a contract adtvity package on the contributions c;r the Greeks in 
language axid llteriuttire intended for the Jticnlor High School Grades. 

The Italian Curriculum Specialist to date has developed a cur- 
rlcalxDR in Italian for all mat bt concepts taught fron the fir^t through 
the sixth grades* It is primarily a teacher's guidjC and it Is arranged 
in the order in which math is taught- in the New York City Publis Schools. 
This curriculum guide has been piloted in the District *s bilingual 
program as well as in other New York City school districts where there 
are bilingual programs; 

The Curriculum Specialist also has completed, revised and piloted 
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an Italian dictionarj ^th" pictures of people, animals, storybook 
'characters, words that tell what we do things, parts of the body, 
places wards "that help and numbers, It also Includes a bilingual 
Index* 

Also developed and piloted in tW District's bilingjual program 
were the following materials t Social Studies lessons in Italian on 
New Toric State, Social Studies units on contributions of Italo-Amer- 
leans. Family relationships and -^rious social settings; Science lessons 
in Italian on parts of the body^'wlnd, plants, birds and their move- 
ments, the moon and the pulley/ an ItAUan-English booklat of idiomatic 
expresslonsj . a booklet of matbematical terms (in Italian); a booklet 
of Busical eacpressions in Zt*lianj * tape of a script translated into , 
Italian from English for A Colgate Co., filmstrip on dental health; 
Sngllsh as a Second Lan^age lessons for the Italian conversational 
course given for teac>iers and other personnel; an original story of a 

little boy at the opera with a text in both Italian and English; a 

/' 

recounting of ^he--' operas : "It Trovatore" and "I Pagliacci* in book form, 
in Italian and English. 

The materials developed by the Curriculum Specialist for the opera 
"Tosca" presently are being reedited in the District's bilingual program. 
These include tape recordings (in English and Italian) of the voices of 
children from one of the District's schools, who also acted out the opera 
in a filmstrip, as well as a complete script which follows the dialogue 
of tl» English and lUUan tapes, a questioning strategy and a synopsis 
o* the story of the opera in both languages. 

Among many other units developed, piloted and reedited in the District's 



illlnguia progrw^ * ^he Italian Curriculmn Specialist are: La Storla 

Delia Nostra Bandloraj L* Travlataj Modi di Dire-, II Mio Diilonarlo 

niofltrato; Tendni Matematld; Temlnl Musicall; Leilonl di Studi 

Sodali; Lezloni dl Seiehaaj Squelllno S» atUcca del' Opera; Raccontl 

D» Opere; Come Fare 11 buon proprletarlo ; al Tuoi Dentl; Italian Con- 

Tersational In-Senrlce Cooree Booklst, and E.S.L, Lezloni per Genltori. 

Sow of the primary functions of the resoilrce teachers as outlined 

in the proposal aret 

«• assisting the Supervisor of Bilingual Edacation in the 
implementation of the blUogoal inatmetlonal component 
at paxvtlcipatlng schools 

b. assisting in the Implementation of , the parental and 
comunity involTeisent by conducting periodical academic 
workshops for parents 

c. assisting with the Iji-servlce and on-site training of 
biUnfiual teachers 

d. assisting with the selecMon and ordei.ng of bilintfjal 
curriculuir. materials and supplies for use in the program 

e* working cooperatively with the .bilingual teachers in 
order to implement the English as a Second Language in- 
struction for parents ^ 

assisting In the organization of the program 

The bilingual resource teachers were asked to describe their duties 
related to the bilingual teachers, classroom teachers, parents, and other 
functions as bilingual resource teachers. The following responsibilities 
and actlTltlcs were described: 

With the bilingual teachers: 

a. giving classroOTi' demonstration* ocsaslonally 

b. making units in subject matter areas 

c. translating from Knglt^h to Greek or Spanish 
d^ - reproducing materials " 



B. arrangani? field trips 
^' « ' tm coord^ating the testing 

g. evaluatlixg oev children in the program 
^ * ' glTlng demonstration lessons to bilingual children in 

small grnups 
^ t . "l; ordering materials 

To vlaborate on the responsibility listed above, "making units in 
subject liatter areas**, the evaluator collected and examined a great 
amount, of materlaT v^lch*bad been developed by the resource teachers. 
The material; covered many subject matter areas and represented a 
great amount of effort beyond that required In the outlined duties of 
a resource telcher. 

Classroom teachers come to the resource teachers to request materials, 
books, audiorTlsual suoplies, and adrlce on hov to work with bilingual 
children in their classrooms. The resource teacher vorks vith teachers 

indlTidually rather than in groups. She also helps the monolingual 
classr^on teachers when there is a need for an interpreter for t^ 
st»]ent or* the stadent.is parents • Any problems that might^rise be* 
tveen the program' teachers and teachers' sending children l o the pro-- 
•graa are resolved by the resource teachers* 

In additiot^^ conducting the English classes with parents, the 
resource teacher explains the bilingual program to the parents, makes 
an effort to make them feel comfortable in the school, and serves as 
the inberpnter for the parent in relationships with classroom teachers, 
administrators, guld^uice personnel, and arjy others when necessary.. 

The facilities were adequate or better -in all four schools 5 however, 

in one instance the use of one of the rooms for other purposes was some* 

^ ^: ~ 

what inhibiting* The rooms were attractive and deoprated in ways to en- 



bancs >J» learning pro cess « Most impressive was the amount of new 
teaching materials and equipment made available to the Title VII staff 
by the Offlos of Bilingual Education. 

„ -QBJECTI7ES -RELATED FJPSS' FBOGRESS 

OBJECTIVE I 

* • • 

It is expecti?d bj^the end of the scnool year that at least 60% of \ 
-/^e-sttd ents in v ol v ec Tlrrtrhe prograin will have progressed in their 
ability to speak and understand English beyond that. .expected withoutr 
the program. ^ 

The Basic Inventorj of Natural Language, a language assessment 

system, was adoiinistered at the beginning of October and again in 

late April. This test tives a stories of scores which become the language 

profile for each student. The scores in the tables reflect the total 

number of words used by the student during the sampling as well as indi* 

cate the ability to use the vocabulary, structures, and forms in both- 

languages. In the tables used for evaluation, the pre and post recorded 

» 

scores are for Level, of Complexity (command of the structures of the 
language, including the use of modifiers, phrases, and clauses). This 
Inattrument was selected because it men^jures language dominance and 
serves as a language diagnostic instrument for both the Spanish dominant 
and Greek dominant children. It also measures language dominance in 
English, Spanish, and Greek, and establishes, degree of command of these 
languaf^s. " ' 

Differences between pre and post-test scores were calculated and 
a t^test was computed to determine if 6oi of the students had progressed. 



to a level" of significance of #05 or better. 

The following Tables I arid H record by grade level the number of 
participating children, the pre and post-test Level of Complexity, the 
t-test computation, and the Level of Significance for each group. Table I 
if for both Greek and English j II is for Spanish_and English. 

BINL score ranges have been established into grade level groupings 

... ^ . . 

based on the Complexity Level Scale. The categories established are Hon- 
^=^gli5h Speaking, Limited English Speaking, Fluent English Speaking, "and ; 
Proficient English Speaking, 

Most of the participating Greek children in groups by grade level 
- wpe^inj^he^ or Limited English Speaking categories 

at the tine of the October tests, and all moved to the Jluent English ^ 
Speaking or Proficient English Speaking categories at the time of the April 
po3t-test» Taking the Greek, children as individuals and making a com* 
parison of categories pre and post, it was found that at the time'^of the 
post-test there wex'e 39 ihh%) of ths participating Greek children who were 
in the Proficient English Speaking category «:nf! 31 0S%) in the Fluent 
English Speaking category. 

The participating Spanish children in groups by grade level all were 
• in the " Non-English Speaking or Limited English Speaking categories at the 
time of the October tests and all moved to the Fluent English Speaking or 
Proficient English Speaking categories at the tl**-^ of the April post-test, 
except the 6th grade group who at the tia of the post-test remained in 
the Limited English Speaking category* Taking the Spanish children as in- 
dividuals and making a c(»tparison of categories pre and post, it was found 
that at the time of the post-test there were 27 (32?) of tha participating 



Spanish children vho were in the Proficient English Speaking cate-sory and 
23 (332) in the Fluent English Speaking Categorj, 

Of the participating Greek children tested, 9U5? were in groups whose 
post-test aeans '*wre significantly higher than the pre-test means in 
Engli sh tnd Greek, 

Of the participating Spanish Children tested/ 91% were in groups whose 
post-test means were significantly higher than the pre-test me'".ns in 
English and Spanish. 

The expectations of Objectiw I were clearly mftt. 



Table I 

Mean Scores on the Basic Inventory of Natural Language by G.ade 
Level with t-Ratio and Level of Significance -Greek and English 

Greek 



Grade 



Number 



Pretest 

Mean- - 



Posttest 
Mean 



t -Ratio 



Level 
of 

Sif^niflcance 



K- 


U5 


27.8 


3U.3 


2.88 


.01 


1 ^ 


30 


36.5 


iai.3 


U.U1 


.01 


2 & 3 




30,0 


1;7.0 


2.2li 


NS 


U 


it 


79.2 


98.3 


J.3 


.05 


5&6 


6 


81.3 


103.0 


3.2 


.05 



English 



K 


ii5 


30.9 


66.8 


8.556 


.01 


1 


30 


.: 53.6 


79.1 


7.05 


.01 


2 & 3 


5 


' 39.8 


56.6 


1.17 


K3 


U 


U 


71.0 


128.0 \ 


U.6 


.05 


5&6 


5 


95.U 


137.0 


5.69 


.01 



EMC 



Table H 



Hear- Scores on the Basic Inventory of Natural Language by Grade 
Level with t-Ratio and Level of Significance - Spanish aixi English 

Spanish 



Grade 


Number 


Pretest 
Mean 


Posttest 
Mean 


• 

t-Ratio 


Level 
of 

Significance 


1 


33 


35.U 


60.7 . 


6.25 


.01 


2 


15 


12.$ 


65.0 


3.18 


.01 


3 


10 


U7*3 


67.5 


1.8 


.01 


U 


10, 


39.5 


55.5 


2.hh 


„ .05 


$ 


9 


UC.5 


67.3 


5.5U 


.01 


6 


6 


li9.l 


63.0 


l.Bli 


NS 



English 



1 


33 . 


35.1i 


71.2 


7.50 


.01 


2 


15 


■ 31.9 


83.0 


5.62 


.01 


3 


10 


U3.8 


76.1 


2.71 


.05 


k 


10 ^ 


U5.9 


75.0 


U.06 


.01 


5 


9 


52.8 


83.0 


U.82 


.01. 


6 


8 


3U.2 


51.6 ^ 


2.02 


NS 



OBJECrrTE II 

It is expected by the end of -he School year that children Involved 
in the program will progress in H^tbs'^tics, Social Studies and Science, 
coBnnensnrate with children in the reg^Xai- school program due to instruc- 
vtionWThese-are^'s-^-lJhe-chil^^ : 

Bilingual teachers examined *ihei' recorda and completed a rating 
scala for pupil performance . pre aod P°^t in Social Studies, Science and 
Math, They were asked to indicate the perforoaace of the children in two 
areas s Area 1 - Ability to comprehend concepts embodied in the lesson as 
evidenced by attentiTOnesa in cl»es, response to questions about material, 
and raising questions which logically ^oUw ft?ofl an understanding of the 

evidenced by completeness and accawcy of written as8ignBeiibs,~ and ^pabi- 
lity of explaining concepts to others- For assesfflaent the following scale 
was used: 

1 • Iciv perforntfcttce 

2 - *^ioW average perfdrTaance 

3 • *>erage performance 

!i - *^ove'" average performance 1^ 
$ - *^gh performance : 

Similar surreys were made by regtjJar ^Xassroom teachers with bilingual but ^ 

non-progran children in their classes • r 

To determine assessments of pPogi'^s differences between pre and post 

average^ ratings by grade level wfe c^Xcalated to determine gain and* trtests 

were calculated for each group. Table m is for 'the Qreek childrenj Table 17 

is the Spanish children; Table V is fOb classroom teachers from the school 



nith the Title VII Greek children with bilingual but non-progran children 
in their classes; Table VI is for classroom teachers from the schools with 
the Title VII Spanish children with bilingual but non-program children in 
their classes • 

Of the participating Greek children rated, 90^ were in groups whose 
post aean ratings were significantly (.05 or better) higher than the pre-test 
mean ratings in Social Studies, Science and Math. 

Of the participating Spanish children rated, 99% were in groups whose 
mean ratings were significantly (, 05 or better) higher than the pre-test 
mean ratings In Social Studies, Science and Math« 

Even though many classroom teachers with bilingual but non-program 
children gave lower rajiings to children at the time of post rating, $9% of 
these Spanish children and Q0% of the Or^ek children rated were in groups . 
ThatTshow^ .gains, pre and , post* However, with a- great rimber^f"^^ 
showing no gain, added to thoso indicating negative growth, the percentage of 
children iri groups where the t-*est showed less than .O^ :or no significance 
is 77^ for Greek children (Table V) and 62^ for Spanish children (Table V?)."^ 

Comparing the percentages of program children who attainecl the signi- 
ficance level of #05 as putllned in the program objectives with the non-pro- 
graa^'children, the .differences are gre^tj Greek children (program children 
90%, non-program children 2356) Spanish children (program children 99%, non- 
program children 38^)« 

The epcpectations of Objective II were clearly met# 

' r' . ■ ^ , ' _ ■ • 

OBJBCTITB HI ' , 

It l3 expected there will be greater participation of the stv.de'nts who . 



^:dTe no» reluctant because of their language backgrounds in classroom and 
schoolHdde actlTities as evidenced by the number of voluntary contribu- 
tions made in class and the neihber of volunteers in school-wide activities ♦ 

Program teachers completed rating forms for tte children in their 
c^lass^3,< rating their participation in classroom activities and extra-cur ri- 
cular activities available at school both in November and ir. May. The 
following scale was used: 1-neverj 2-sometiraesj 3-average number of times j 
5-more than average j 5-«uch of the ti-ne. Classroom teachers' ratings of 
bilingual non-program children both pre and post were also collected and 
tabulated* These classroom teachers with bilingual children in their cla^^ses 
,were also asked to rate these children in relation, to their working and play- 
Ing wl ttf pupils.- with different language backgrotindg / ^ 



Table VII reflects the Greek program* chlltlren and classrooni teachers' 
ratings of bilingual non-program children related to their participation in 
— claseroom actlvities^^—Table-TIII shows the same results for^ the Spanish 



"\- 



children. * 

To .determine assessments of pro^s^^ pre and post-ratings by grade 
level were 6^dculated to determine gain and t-tests w^re calculated for 
each group* 

vpf the participating Greek-- childrerii 895^ were in groups whose;- post mean 
'ratings wer^ isignificantly (.05 ;?r better) ^higher' than the pre-test mean 
ratings related to participation in' classroom activities* All (100?) of the 
Creek children were In groups that showed a gain between pre and post. Even 
though all the bilingual but non-program children in the school with the 



Greek program showed gains between pre and post, only 21% were in groups 
whose post t-test mean ratings were significant {.OS or better) • 

Of the participating Spanish children, all(lOO^) were in groups whose 
post mean ratizigs Were significantly higher thin the pre-test mean. Only 
Ii35^ of the bilingual bat non-program children in the schools with the 
Spanish pro g r ams sh oiied--ggd3is-^>etween-i>re-and-po3t-rat^ 
ticipation in classroom activities and none attained the significance 
leTsl of .0^. 



To determine progress in participation in extra-curricular activities 
available at school, pVe and post-ratings were calculated for all the 
participating Title VII children and the classroom teachers* ratings of bi- 
lingual noia-program children (not broken down by language group or grade 



level} 



available 
and for the 




The resu^W^f children's ^ticipation in Extra-Curricular activities 



schools, were positive) for both the Title VII Program children ^ 
non-program bilingual children^ The significance level was 
better. X.oi) for the Title VII children than fo;- the non-program groups (♦0^), 
and the pre to post ratings gains wjere also greater. Title til 2\h pre to 
3.6 post f non-program children 2.7 pre to 3.2 post. Results are' given in 
Table n/ 

and post-ratings ware calculated for bilingual children by the class- 
room teachers with bilingual nori^rogram children •nforks and plays with pupils 
vith^d^erent language backgrounds^^^^ IXA shovrs these results. 
The! expectations of Sbjective III ww^e^learly met. 



vn 



Table II r 
Greek 



iv-:alts of Pr^^rram Teachers' .latinrjr; of Children's Pror^ress in Social Studies, 
Science, nnd iv*th by Grade Levels with t-Ratio and Level of Siiinificance for 
Each Group 

Social Studies 







Ability 


Area ^'1 
to Conprohend Con cents 


Ar fr2 
Ability to Apply Cone 


:{-:ptl3 


Grade 


Number 


Pre 

Ratin,'<: 


Post 


of 

t Sig 


Pre 

Patinf^ 


Post 
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t 


Level 
of 

Dig 
















3.78 


.01 ' 


K 




1769- 


3^.5 13.2 .01 


~I.T3 




1 


30 


l.U 


2.8 


7.01 .01 


1.23 


2.5 


5.U 


.01 


2 & 3 


$ 


2.0 


2.h 


1.6 NS 


1.8 


2.h 


2.5 


.05 


h 




2.0 


2.U 


1.6 NS 


1.8 




1.6 


rs 


$&6 


z 


2.1U 


2.85 


3.8 .01 


2.0 


2.U 


^.2 


'N3 



Science 



1 

2 & 3 
5 & 6 



30 

5 
.5 
7 



^7- 16t1 -.017-^ 1.98^ —3-^5.: — — 



1.17 


2.S 


5.16 


.01 


-. »1.17 


2.5 


5..I6 


.01 


2.0 


2.U 


. 1.63 


NS 


1.6 


2.2 


2.1i5 


.05 


2.0 


2.U 


' 1.63 


NS 




2.2 


1.63 


ws 


2.1 


2.8 


3.87 


.01 


2.0 ^ 


2.U 


2.12 


NS 



Math 



> K ' 


'U5 . 


1.83 


3.9 


lli.3 


.01 


, -5. 

>■ 

2.02 


3.-75 . 


6.11 


.■\bi 




30 


1.57 


2.9 


3.6 


' .01.. 


1.57 


2.9 


3.6 


^^01 


2 & 3 




2.8 


.3.2 


1.63 


NS 


2.U 


3.8 


' 3.5,.' 


-.05 


h 


5 


2.8 


3.2 


1.63 


N3 


2.1i 


3^2 


U.o , 


.C)5 




7 


2.7 


3.22 


2.82 


.05- 


2o7 


2.85 


1.0 


NS 
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Tabic av 
?>pnnj.sh 



Results of Program Tearh^rrs* RaiLu^.n c":" Ct.'lclri u'n Pra,^cr;s In JTocial Studies, 
Science, and Kath by Gr?ul: level.s ui^n o-Ratio :;ud Level of Sii;nli j cancc? for 
Eacjh Group 

Social Studies * 



Area {:2 



_Qradfi- 



* Arci. ,7l 

Ability to Co:.>prwr?hc:nd Con c evit^ Ability to Apply Concepts 

Le V oi"" : : Le^el 

Pro Post of Pr© Post .of 

Pnt ^nfv R atin es t Sir Bating Rating t ;>S.if;_ 



1 


31 


1.6 


2.3 


7.7 


.01 


- 1.5 


2.6 


9.'40 


.01 


2 


17 


2*li 


3.6 


6.7 


.01 


2.0 


3.2 


7.6 


.01 


•J 


10 


2-3 


3.5 


6.0 


.01 


2.0 


y.2 


9.0 


.01 


k 


11 


2.27 


3.U5 


6.1' 


.01 


1.6 


3.0 


6.7. 


,01 


5 


9 


2.6 


3.6 


6.0 


.01 


2.1 


3.2 
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.01 




8 


2.6 


3.2 


3.U 


.05 


2,2 
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2.0U 
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Science 
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2.1 
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l.li 


2.6 
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:C 
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.01 
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2.9 


3.U 
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.05 


2.1 


3.1v 
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Math 


\ 
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2.6 


7.16 


.01 
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' 2.7 


8.59 
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17 


2.3 


3.5 


9.17 
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9.7 
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^ ■ 
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6.09 
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3.1 


6,0 


.01 


t. 


11 


2.2 


3.1 


3.6 

• 


.01 


1.7 


2.9 


6.5 


.01 






2.5 


3.7 


li.U 


.01 


2.0 


^- 3.U 


5.9 • 


.01 




8 


2.7 


'^.6 


3.8 


.01 ^ 


2.3 


■ 3.2 
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Table 7 

Ratdngs of Classroom Teachers with Bilingual but Non-Program Children in their classes 

In Social Studies^ Science^ and Math by Grade' Levels with t-Ratio and Level of Significance 

for Eaci Qronp In the ^cbciol vlth the Title VTI Program Greek Children 

Social r^tudica • 







Area frl 
Ability to Comprehend 
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Ability to Apply Concepts _ 
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U 
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NS 


< 
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'6 
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3.1 


1.0 


16 


6 


7 
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.01 
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3.7 
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Science 
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1 
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1.0 
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3 
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TABIE 71 

Ratings of Classroom Teachers Tri.th Bilingual but Non-Program Children in their classes in 
Social Studies, Science, and Math \>j Grade Levels with t-Ratio and Level of Significance 
for Each fflroup in the schools with the Title VII PtOCTam Spanish Children 



Socirq Stnc^i<!3 

~ ?irea i}\ Ai-ea #2 

Ability to Co?nprch^rji Con Cf^pts /."hility to Apply Concepts 
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5 
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J.JL 






9 
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3.1 


2.5-' 


.05 
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tablf: VII 

Results of Program Teachers and Clarsroom Teachers with Bilingual but 
Mon-Program Chi].dren in Their Clas.nec Ratings of Children's Participation 
in Classroom- Activities both Pre and Post with t^atio and Level of 
Significance by Grade licvel 
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Number 
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. 1.5 


NS 




6 


3.3 


■3.5 


.3 


NS 




' 7 




3.U 


2.12 


NS 


3 


7 




- 3.1i ^ 


1.0 


NS 


h 


6 


2.3 


: 3.3 - : 


2.73 


.05 


5. 


7: 


3.1 


U.o 


6.00 


.01 


6 


7 ■ 


.3.6 


a.i ■ 


1.92 


NS 



22 - 



TABLE Vn T 

\ Results of Program Teachers and Clarnroon Teachers with Bilingual but 

Non-Prograin Children in Their Classes Ratings of Children's Participation 
in Classroom Activities both Pre and Post with t-Ratio and Level, of 





Significance by Grade Level 














Snaniah 






-Crade Humber ^ 
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TABIE EC 

l^sultB of Program Teachers and Classroom Teachers with BUlnigual but Non* 

PrograBi Children's Participation in Extra«*Currlcular Activities Available 

at School, both Pre and Post vith t«Ratio and Level ot Slgnifioance for both Or caps 

. : IROGRftM TEACHERS 

Niariber Pre^4tatlng Post-Rating t^atio Significance 

17li 2*li 3.6 18.2 •01 

CLA SSROCM TEACHERS 
11$ 2^7 3.2 1.98 ^05 

- \ 



TABIE IX A 

Results of Classroon Teaebers Ratings of Bilingual Non-Program Children In 
Working and Flaying with Fapils with Different Language Baclcgroxinds both Pre and 
Post with t-Ratio and Level of Significance 

KnBber Rre«Ratlng Post-Rating t-Ratio Significance 

m' 3.U ' 3.7 3.91*9 .01 
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• CTASSROOM OB ^VAT IONS 
The results of the standardised tests and the teachers' ratings in 
the subject icatter areas are significantly high; however, the evaluator 
places greater emphasis on what was observed during visits to the class- 
roo» and during this the fifth 7^^^ vas greatly pleased and impressed by 
What he observed during these ciase^ooii visitations. The adult-child re- 
lationship vas superior which waa ^^flected in the obvious happiness of 
the children* The obvious atmosphere of eagerness In most instances was 
a direct result of the rapport established between the bilingual teachers 
and the prograsi children. The saM relationship was observed between 
the resource teachers and small g^^Jipa or individual students as they 
vorked with the resource teacher irtjeii gjj^ found sorne spare tine. Attri- 
butable also Is the teacher's utilisation of specific techniques in 
teaching bilingual children and. Probably wore important, the teacher's 
concern and knowledge of each child individual problems, both scho- 
lastic and personal. Another reason for their success is the positive 
relationship vlth classroo« teach^^a sending children to the program, with 
the administration at the building level, and the close relationship with 
the parents. During question and ^Swer periods, they always were enthusi- 
astic to recite, and eager to share their successes and their love of the 
program with the evaluator. They *'^re also unselfish and eager to share 
and encourage success with fellow ^t^de^ts* 

Teachers iii the program had obvi ^^jg^j^y put forth great e.^f orts to make 
their rooms attractive. They had ^I'ranged a decor that not onlj assured 
the children a pleasant place in ^^Ich to work, but they had provided 



attractive decorations that contributed to the learning process* In every 
claseroom the evaluatcr found attractive displays of children's work plus 
up«»to*date seasonal exhibits* Days of the weelr> months of the year, colors 
objects about the room^ and everyday expressions were in permanent display 
about the room in both languages* In addition to seasonal exhibits, there 
cculd be found timely displays built around birthdays of important American 
Presidents and any other holidays* 

With the different grade levels and the number of subject matter 
areais and language skills represented, it was remarkable to see the results 
of planning necessary to carry out a program in this complex situation* 
Mtey of the units obser'^d were designed to be of interest and within the 
capabilities of more than one grade level. Following are brief outlines 
of some excellent units* 

During a visit to one of the classes with Spanish speaking children, 
the evaluator was surprised to| hear an interesting discussion of Greek 
myths* Rnobing deeper^ it was! learned from the teacher that the class had 

done a very complete unit about Greek myths which the children enjoyed 

i 

thoroughly* The class bad read stories^ acted them out, illustrated them 

and had seen filmstrtps of themi* The film strips and records. Heroes of 

^ i 
the Greek Vytha, were supplemenited with teachers* g>ddes and reading scripts 

Oun of the many attractive posters on display was one called "Pandora Opened 

he Box*. The poster also illustrated all the things that Pandora allowed 

I 

to escape from the box; scolding, deceit, dispair, accusation, lies, dis- 
trust, envy, gossip, drudgery, old age ani scheming. The many composi- 
tions and illustrations of excellent quality reflect the statement made 
by the teacher that a unit like this one with the film strips and recorti- 
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ings, plus a great many books assembled by the teacher, are a real break 
for the children because they do not have these enriching experiences, in 
their regular classes. The composition by a youn^ student is an illustra- 
tion of the interest. It is called Greek J^hs. 



Qreek Jfyths 

In this room we have learned lots of things, one of them 
are Greek Myths , We have learned about Pandora, Phaethon, 
Daedalous and Icarus^ Phersephone, The Golden Fl^^ece, and 
others. One I like be str was about a girl whose name was Pherse- 
phone, and her mother was Demeter. One day when Phersephone 
was picking up flowers with her friends she heard someone coming, 
it was Hades Ood of the underworld. He took her down below the 
earth to his kingdom. There she ate the fruit of the dead. Now 
when Phersephone comes back earth Is Spring, when she goes down 
below the earth is Winter. 



A colorful display on the Spring bulletin board was tbe end result of 
a four day unit on Insects in another of ths schools with Spanish children. 
The aim of the unit wc^ ^to learn the general structure, names of various 
types of insects and the basic anatomical structure shared by each, and 
specifically how the characteristics of the b>utterfly differ from those 
of most other insects. Usings the overhead projector, transparencies 
(Insectos, by Milliken Publishing Co.) of various common insects, especially 
the butterfly were shown. Also used was the book Teresita y los Orugos, 
(story of a caterpillar's metamorphosis to a butterfly. The products of 
this study were I discussions about number of legs, arms, eyes, etc, 
each child making a chosen insect out of clay (also on display during 
evaluator^s visit), then after reviewing the structure of the butterfly 
from the transparency, each child Was allowed to choose the type of butter- 
fly which he would like to paint, then after painting, the beautiful col- 



lection was di8p?ayed on the Spring bulletin board. 

The excellent work dons at the fourth, fifth and sixth grade levels 
in the area of writing was attractively bound in more than one -volume 
at the school with Qreek students* One especially attractive volume was 
•February's Greats* with a collection of stories written by the students 
(Greek and English) about Abraham Lincoln and George Washington. One 
written by a fourth grader follows: 

Abraham Lincoln 
Abraham Lincoln was born in a log cabin in Kentucky in 

1809. 

Abraham Lincoln loved to read. Sometimes he walked miles 
to get a book to read. 

* Abraham Lincoln became a lawyer. He became the sixteenth 
president of the UnitejJ States of America « 

Lincoln said that the Black People should be free. 

In April, Lincoln was shot in the theatre in Washington, D,C, 

Another beautiful book was called 25th of March (in Greek), This book 
let contained stories and original drawings celebrating Greek Independence 
Day with children at all grade l-s'^^ls making contributions, come of the 
:i05?t colorful coming fr^cjm th^\firat graders. 

The volume called '♦The Olympic Games" contained stories about the 
history of the Olympics, the Winter Olympics, and illustrations about the 
athletes. Stories are in both Greek and English. 

The most beautiful book with front and back covers in color is a 



collection of illustrated atories (Greek and English) from all grade 
levels witten from October until May* A great variety of topics w^re 
covered including: Haloween^ Ky School^ Chocolate Moon^ Mr Village, 
1^ Favorite Tclesision Shear, My Best Friend, Our Trip, Botanical Gardens, 
Spring, My Favorite Baseball Player and Suinmer* 

' The staff and the children are very proud (as they should be) of 
these and other volumes* 

At the kindergarten level ^e Greek children were reading and writing, 
not oniyihsir names, but simple sentences* 

During the visit to the children at the first grade level, the eval- 
uatbr vas impressed by the eagerness of the children to recite and in a 
short tine observed expert skills (concepts and pronumciation in Greek and 
English) regarding the calendar, today, yesterday, tomorrow, counting, 
concept of fifth, ths circle, rectangle, square, triangle, seasons, days of 
the week, months of the year aril the holidays that month. 

These are examples of quality teaching observed in the Title 711 
progxam* ' . 

The evaluator was impressed with the quantity and quality of materials, 
especially impressive were the many materials selected with the purpose 
of permitting a child to progress at his own rate« The books are for the 
most part attractive and had great appeal to the children. 

Some of the materials that seem to be meaningful to teachers are: The 
New Reading Thinking Skills, Inference, Organization, Relationships, Vocab- 
ulary - Continental Press* - Mathematics de Silver Bordett supplemeented by 

j^ontineotal'' Press M^th, Reros mos-oly - Puerto Rico, McGraw Hill - A Cada 
Paso, lengaa, Lectura .y Cultura (with. workbook) McOraw Hill, Webster Division 



Learrdng English as o Second iMAtguage, Oceans Publications - Critical 
♦Reading - Oceans Press, Developing Reading Compre tens! on..-Sk ills (children 
can wrk with these independently). The Magic of Englis>i workbook is 
« workbook of Beginning Experiences in English ^s a Sec:nd Language (for 

those who sfpeak no English, starting with MJr name is This is the 

school, clothing, colors^ parts of the body,^ and items in the classroom) 
SRA Reading ani Math, Bnglldh Around .the World, Scott Foresinan and Co. 
Multiple Skills Series, Programs for T idividual Instruction, multiple 
levels, Spanish edition • Growing Up with America, America's Story Through 
the E^yes of Young People. A large variety of teaching. devices and learn- 
ing naterlals were in evidence In ^ost rooms « 

During one visit the evaiuator observed children working with the 
Language Master 717B». They were excited that they were allowed to work 
on their own. Other excellent learning materials Included Developmental 
learning Materials, Large Library, Caleco Quiz Wiz - Computer Answer Game 
1001 Questions with car.trldge/Qulz Book, and niany other aids to learning 
such as Spanish axkJ En^ish Dictionary* The record player was of value in 
one school where the evaiuator was permitted to observe Spanish songs and 
dances as the children practiced for Pan American Week. 

The classroom observations are the most rewarding and pleasant as- 
pect of an evaluation « The evaiuator looks forward to each round of 
visits and the opportunity to be with teachers and children. 
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TEACHER TRAINING 

Unter Title Vn Training Grant, Bilingual Staff and TESL were 
abla to take courses at the foUoving universities and colleges 
offspring courses leadiztg to advanced degrees in areas related to 
Bilingual Education* Th* institutions vere St* John^s University^ 
Hf^ Totic Unlversitj^ Queens Collegej and Hunter College • In the Fall 
'seven Mobers of the bill qsual' 'staff took three credit courses and 
■seven. niBiRbers during the Sprlzig semestis** Examples . of the courses 
taken neref. Qolded Field Experiences; Individualizations Preserib- 
ing for Papll Lsaming Heeds; Thesis Semlaar in Education 11; Child- 
ren's Art| Msthods of Teaching Reading to the Language; Foundations of 
Research; Wbat are Schools For?: Historical Ferspe^ives; Adranced 
Spanish CcaTersatlon & Composition IT; Foundations of Reading X: The 
Reading Process; Introduction to Applied Linguistics; Reading Instruc- _ 
tion in Elementary Schools: Advanced Course; Tventieth Century Educa*^ 
tipjAl Thought^ and Psychology of Language L Bilingualism. In addi- 
tion to college courses taken by.nembers of the Bilingual Staffs con- 
sultants vere hired vho conducted workshops and training sessions* 

The project director conducted monthly workshops for the Diistrict's 

bilingual staff • Topics corered in these workshops included: 

Teaching English as a Second Language through the 
content areas* 

Criterion refarenced testing* 

Methods and materials of teaching English as a Second 
* Language. 
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Language competence • 

Procedares for developing criterion referenced testings 

.^y Sequence in Language Development plus Oral Pattern Practice 
DOB^ilXe^ Materials^ and ESL Learning Center • 

Role , o^''''!^^^ and Culture in Education* (Three Works hope •) 

The average attendarce at' these in-service vorlcshopa was thirt7-five« 

*t ■ r '*■ 

The teachers in the program vere generally impressed, and said that they 
gained a great amount of knowledge from the sessions* The evaluate r was 
Impressed idth the quality of the presentations and teacher participation 
during the tvo training sessions he attended • 



^ PARENT ACTiyiTISS 
Title VTI staff meabers felt tiiat one of the' strongest aspects of the 
program was the parent participation and their relationship to the school 
ioecaase of the bilingual program, .Parents are enthusiastic about the pro- 
gram and arc anxious for their children to participated The three re- 
source teachers bad regularly scheduled ESL classes for parents. They 
reported that there was always good attendance and lefterest was high. In 
addition to these classes^ tbe bilingual- staff members werp valuable in 
contacting parents by telephone to explain all .ai^pects of the program such 
as curricnlna, testing', luncheons, and any problem the parent might en- 
counter with the school. Bilingual parents are now very active in school 
actlvltld3« It was reported by one resource teacher that during Rierto 
Rlcan Dlscovefry Dity many parents brought many kinds of food* Many parents 
also work as volunteers and some have found jobs now that they have learned 
to speak English through tbe program. The parents rely also on bllingui.l 
staff members for help in filling out forms^ behavior problems, and tech- 
niques they can use in helping the children at home. The parents in one 
school in the District participated in the pres^«*ntation of an assembly 
in honor of Columbus T)ay. They helped in making costanes and working with 
the children during the Coirounity Parade. They followed the activity 
with many letters and photographs of the parade and assemblye Objective IT 
related to parents states: at least hOf of the parents of children in 
the program will exhibit willingness to assist in special activities such as- 
trips, plays, and assembly programs • In one school parents helped by 



"going with A group to a puppet show. From reaponsns of r«dourc« teachers, 
it la evident that this aspect ia clearly niet. Some percentaRea went as 
high MlOi to 90%, exhibiting wlllingneaa to aaalat when not hindered by 
small ctildren at hone or having to work. ObJecLlve TTI regarding parents 
becoming acquainted with guidelines and procedures at Advisory Council 
meetings was niet. There was representation from each participating school 
on the Advisory Council. 

In addition to the regularly scheduled classes in the four Title VII' 
schools, parents attended afternoon workshops at two public schools -and 
one non-public school in the evenings. There were thirty sessions at eacK 
school of two hours duration. 

The evaluator attended a meeting of the Title 711 Parent Advisory 
Council. At thi/rieeting there was an attendance of U7, indicating not 
only an Interest in the Title VII Program, but the broad support demon- 
strated by every school being represented. At this meeting the Super- 
visor of Bilingual Education explained the history of the District's 
ntle VII grant and explained the regulations regarding the new proposal 
for a three year period. After a period of discussion, a motion was made 
to recommend the Title vn proposal to the Community School- Board for 
approval. The motion passed unanimously. 

The objectives related to parents were met. 



Tba overall •valaation la baaed on a combination of factors auch 
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*3' tost results, teachers' ratings of students in Social Studies, Science 
and Nath, and student participation In classroom and extra-curricular 
actiTitles. Attainment of specific goals related to the (Outlined objectives 
is important, but to this evaluator, the gaMe irOrelf -confide nee, pride 
in achieving, and a love for school, (learned only by observations and 
ccnversations itj/th children, teachers and resource teachers) are most 
important^ / 

There can/be little doubt about the attainment of Objectives I, 
II, and HI as/ related to progress of participating children during^the 
1979-80 schoo^ year. The levels of signlflciace as determined by cal- 
eaiatlon by titest of groups of children w^re -shown to he higher than 
original goals set in the proposal • 

In the opinion of the evalnator, the objective pertaining to tech- 
niques used hy teachers was more than adequately met* This evaluation 
Mfas determined through classroom observations and conversations with the 
teachers and resource teachers concerning teaching methods and teacher- 
pupil relationships* 

From conversations with principals and assistant principals, the 
Director of Bilingual Kducation, resource teachers, and bilingual teachers, 
dIus examination of logs Ic^nt by resource teachers of parent attendance 
bilingual classes and attendance by the eraluator at a parent advisory 




coancil meeting, parent participation continues to be highly effective. 
In tte .ludjjwent of th<i evaluator, the objective pertaining to parents 
has been dearly met. 

In addition to the aucceasful achievement of the program objectives, 
the Bilingual Office and it» Supervisor have received added recognition. 
Among these are: a feature story •bilingual Programs for areek Students" 
in the Fall 1979 issue of the Educational Programs and Studies Information 
Service, l??w York State Education Department Newsletter^ and participation 
by the Supervisor ori^a panel at <}upens College. The theme of the con- 
ference was The Greek American Community in Transition, the Supervisor's 
topic was Qreek Bilingual Education in Historical P^^rspective* 

In »uBiB*tioa, the Title VII Program for District 30 for 1979-80 has 
been Judged as highly succeasfiil and has attained excellence in reaching 
the goals set forth in the propo9al« 

In the judgment of the evaluator the strong points of the program are 

1/ Children build confidence in themselves as they learn the 
English Language, preparing to enter the regular classes, 
as well as improve skills in their native language, 

2/ The steady growth of program children in the "social studies, 
science, and math areas during the school year plus in- 
creased participation in classroom and school-wide extra- 
. / curricular activities » 



3/ The excellent parent, relationships established bridp.e the 
gap between home and school and make the parents feel com- 
fortable and a part of the school. 

li/ The continued growth of positive relationships between the 
bilingual program and the regular classroom teachers* 

The constant effort of every staff member to improve the in- 
^ structional program through in-service training and the con- 
stant search for and develooment oT curriculum materials. 



Sf The excellent leadership and inspiration prorided by the 
Supervisor of Bilingual Education and her staff. 

In ra viewing the recommendations from tbe 1978-79 evaluation r^por:^^ 

\it Is elearljr apparent that all these recommendations have been fully 

implemented • A kindergarten and a self-contained first grade class were 

added at one schools The Title VH Advisory Council has reconimended the 

^ . " - • - 

now expanded Title VTI Proposal- to the Community School Board for , approval 
fbr 1980-81. 

RE(}OMMSWDATIPfS . 

Pomolating concrete recommendations for a program the evaluator 

has rated as superior is difficult* With a view toward strengthening 

already strong :operation and with an optimistic wish that additional 

ftuids miglit: become available to continue Title VII in the new proposal 

for 1930-81, the following recommendations are offered: 

'^1/ Continue the effective training sessions, especially those 

concerning readiiig and individualized instruction or any other 
areas in which staff members express a need for additional 
training* ^ ■ 

2/ Continue the good efforts to produce and search for cur- 
riculum materials in the program languages* 

i 

3/ Continue the excellent relationships with regular classroom 
teachers* 

•t 

^ li/ Continue and build upon the alreajjy strong relationships with 
program parents* " „ 

J 5/ Obviously the evaluator highly recommends the refunding of / 
thte Title VTI Program* 




